NEWSLETTER
ACTFL Has An IMPACT

And Breaks Records In Boston!
ACTFL swept into Massachusetts to host its 49th
annual convention and to
celebrate its 50th anniversary at the Boston Convention and Exhibition Center
from November 17 - 20,
2016. With more than 20
pre-convention workshops,
700 sessions, 250 exhibitors
and 8,539 attendees (recordbreaking
participation!),
ACTFL’s presence certainly
had the IMPACT that its slogan promised. Everyone we
met from ACTFL repeatedly
expressed sincere gratitude
for MaFLA’s warm welcome
and contributions to a successful event.
ACFTL conducted its pre-convention
program on Thursday. It was a full day that
included a slate of pre-convention workshops. MaFLA Board members, who graciously volunteered to facilitate the workshops, shared that all rooms were filled to
capacity and that feedback on all of the
topics - ranging from proficiency and core
practices to technology in the classroom,
strategies for teaching Advanced Placement
courses, and social justice - was outstanding.
MaFLA members Na Lu-Hogan (Chinese),
Charlotte Gifford (French) Corrado Russo
and Thomas Howell (Latin) and Michele
Davila Goncalves (Spanish) hosted cultural
immersion workshops, allowing educators to hone their own language proficiency
while learning new pedagogical strategies.
While the pre-convention workshops
took place, national and state leaders in the
field of foreign language education met at
the annual Assembly of Delegates. This was

a time to discuss issues that we face (the
teacher shortage, the need to improve K-16
articulation/collaboration, and funding for
effective programming), share initiatives
taking place across the country and brainstorm goals and strategies for achieving
them within our respective organizations.
The Convention began in earnest on
Friday morning with an energizing Opening Session. Peter Swanson, ACTFL President, spoke about the 50-year history of
the organization and the theme of “Moving Forward, Giving Back.” Ted Zarrow,
MaFLA’s very own ACTFL Teacher of the
Year, passed the torch to Katrina Griffin, a
teacher of German from Maryland. Mike
Walsh, an author and innovator, delivered
a keynote address about looking at the future through an anthropological lens as we
reinvent and reimagine what we do in this
data-driven and mobile-centric world.
For the rest of Friday, all day Saturday,
and Sunday morning, the Boston Conven-

tion and Exhibition Center
bustled with activity. Participants racked up thousands of
steps on their fit-bits (sometimes more than 16,000 per
day!) as they darted from
session to session, explored
the exhibit hall, went to
roundtable
presentations
and discovered UnCon, a
new ACTFL “unconference”
feature in its Confer-sation
Corner. They also partook
in luncheons and receptions
hosted by the national language associations. MaFLA’s
Business and Awards Luncheon was held on Friday. At
this gathering, MaFLA members voted on
bylaw changes and celebrated the accomplishments of our local colleagues. Jorge
Allen, Chair of MaFLA’s 2017 Conference,
unveiled its theme: Languages Transform
Individuals into Communities.
As Convention drew to a close, attendees’ renewed energy and enthusiasm
gained from this rich professional development opportunity transcended their exhaustion. They eagerly chatted about the
new ideas that they would bring back to
their classrooms, their schools and their
districts.
ACTFL has decided to include Boston
in its six-year rotation of host cities and will
return to Beantown in 2022 and in 2028.
This choice is a testament to the outstanding
reputation that Massachusetts’ teachers have
for their commitment to providing students
with high quality programming that reflects
current research and best practices.
Submitted by Kathy Turner
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Congratulations, MaFLA Members!
Using your MaFLA membership, you were able to save funds and
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holiday season!
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ACTFL Keynote Address
by Mike Walsh, CEO Tomorrow

The ability to communicate,
empathize, and understand cultural
sensitivities may be all that distinguishes jobs that will be replaced by
machines with those that will be handled by human beings. . . It is the skill
of understanding and engaging with
the nuances of different cultures that
21st century societies will prize the
most. -- Mike Walsh
The Opening Session of the 2016
ACTFL Convention could have easily
been mistaken for an evening at the Oscars. Bright lights, blaring music, a brilliantly hilarious emcee, the recognition of
50 years of ACTFL Presidents, “the envelope” announcing the new ACTFL Teacher
of the Year, and a star-studded audience
comprised of the best and brightest in the
field of foreign language education.
The highlight of the session was the
keynote address delivered by Mike Walsh,
an author and innovator who wowed the
crowd with his premise that we must look
at the future through an anthropological lens in order to understand what lies
ahead. He punctuated his remarks with
thought-provoking “mind-grenades” that
left many of us with our jaws hanging
open. Did you know that the latest Barbie
dolls have wireless sensors that can record
and summarize speech... so that she can
talk back to her human owner?
Walsh began by stating that the first
act of the 21st century is a “call to adventure”, that the time has come to “reinvent
and reimagine” what we do. This is the
“wakeup” call for educators to redesign

learning experiences. From whom can
we learn best what this entails? Eight year
olds. Today’s eight year olds will transform everything. They are part of the first
generation raised partially by artificial intelligence in a data-driven, mobile-centric
world where everything is personalized,
from online shopping to the tattoo that lets
you know when to apply more sunscreen.
Walsh encouraged us to think about
how we will design appropriate learning
spaces for this new generation of learners.
He told us that it is not enough to simply
digitize what we do today. We must shift
old behaviors by “weaponizing” data to use
for more effective communication and by
carefully developing classroom environments where we encourage collaboration
and the understanding of global culture
and its importance in 21st century innovation. He showed us pictures of people
who are now “working from home.” This
“home” is, in many cases, a coffee shop or a
café. Why? People need to be around other people, we need connections. Despite

technological advances, we are analog. We
are humans.
The impact of artificial intelligence
on learning is undeniable. The question is
whether we will be working for algorithms
or if they will be working for us. To ensure
the latter, classrooms of the future must
allow students not only to explore the human experience but also to foster computational thinking. In this vein, Walsh reminded us to learn the right lessons from
games such as Mindcraft. Students engage
in teamwork to develop computational
thinking skills while designing their own
rules and collaboration protocols.
Data and algorithms can transform
learning if we allow them to enhance us
and augment us. We need to accept our
limitations and capitalize on the flexibility and adaptability inherent to human
nature. The future belongs to the anthropologist as well as the technologist. It’s all
about people.
Mike Walsh is the CEO of Tomorrow, a
global consultancy on designing business for
the 21st century. He advises leaders on how
to thrive in the current era of disruptive technological change. Mike previously founded
Jupiter Research in Australia, and has also
held senior strategy roles at News Corporation in Asia. Mike’s best-selling book FUTURETAINMENT, published by Phaidon
was the winner of the design award by the
Art Director’s Club in New York. His new
book is the Dictionary of Dangerous Ideas.
To learn more about Mike Walsh, visit
www.mike-walsh.com/go
Submitted by Kathy Turner

How has participation in the ACTFL Conference had an impact on you as a professional?
The conference was re-energizing for me to have had the opportunity to exchange best practices with
educators around the country. In addition, it was a healthy reminder about why and how we conduct
our lessons effectively with a start and finish performance task that is taught congruently.
Jen Deschenes, Spanish teacher, Andover High School

End of Year						
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Notes To The Profession
by Jorge Allen, 2017 MaFLA Conference Chair

In these Notes to the Profession, I would like to briefly recap what MaFLA has accomplished this past year, give you a preview of upcoming events, and announce the theme for
the year leading into our 50th jubilee at a new location in Springfield, Mass.
A year hosting the national conference can be as busy as a regular year for MaFLA.
While we have continued building on the 2015 theme of Climbing the Proficiency Ladder,
in 2016 our theme of Languages are the Keys for Global Understanding was evidenced by
our collaboration with ACTFL and by having participants from all over the world come to
Boston to talk about languages.
As is now customary, our annual Diversity Day in May focused on diverse cultures
and diverse methodology in French, Spanish including general pedagogy, and technologyfocused sessions.
In July, we sponsored our second Proficiency Academy. This year we ran two concurrent
academies: the Novice Academy led by internationally recognized expert in World Language
education, Greg Duncan, and the Intermediate Academy, led by former World Language Specialist in Louisville, Kentucky, Thomas Sauer. Both academies invigorated the participants to
start the school year with concrete materials and high-quality lessons to use in their classrooms.
In August, our Summer Immersion Institute allowed participants to spend three days in
an immersion setting to enhance their language and cultural skills as well as learn of new pedagogies and connect with colleagues.
Not holding a state conference this year has given us the opportunity to introduce a
new concept in professional development called the Core Practice Seminars. This series
of six Saturday seminars is focused on each of the core practices identified by ACTFL in
2015. These offerings also include a series of three seminars focused on teaching English
Language Learners in the world language classroom, which is evidence of our newly developed friendship with our English language colleagues.
Along these same lines, the MaFLA Advocacy Team has been active this legislative
session with new Seal of Biliteracy legislation. This bill will provide for a Seal on the
diploma of graduating seniors who demonstrate literacy in English and another lan-
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guage. Though at this point the final bill is
under its final revisions, the most important result of these advocacy efforts is our
relationship with MATSOL and MABE,
represented today by Helen Solórzano
and Phyllis Hardy, who just received the
Friends of Foreign Languages awards.
I would like to recognize two individuals who also are being honored today: Terry Caccavale, who received the
MaFLA Distinguished Service Award, and
Ted Zarrow, who has been an outstanding
spokesperson and has represented our state
as National Teacher of the Year.
Now to 2017 . . . In the spring we will
complete our Core Practice Seminars and
then continue with our traditional professional development offerings. However, our
focus will be on our Jubilee Year and our
move to our new conference location in the
Sheraton Springfield Monarch Place Hotel
in October 2017. Inspired by this year’s national conference, next year in Springfield
we expect to highlight the tremendous talent
and expertise of the MaFLA members from
across the state. Please consider presenting a
session at MaFLA 2017 in Springfield.
Finally – I would like to conclude by
sharing the theme that I have selected for
2017. In a year that ends with accentuated
political differences, and with an upcoming new year that might bring into question
MaFLA’s 2016 theme of global understanding, let’s use the occasion of our 50th anniversary as an opportunity to pause and
go back to the basics. Languages are at
the core of who we are as human beings.
Language allows us to share information
and communicate feelings. The power of
language is what allows us to connect with
other people and create societies that have
empowered us to thrive. In every culture,
language is the medium with which individuals feel connected to supreme powers
and with their fellow people. Our brains
are wired to be social and to be connected
to others, and languages are the vehicle and
expression of that brainpower. Therefore,
let us make 2017 the year during which we
remind ourselves that acquiring a language
is what makes us who we are. Let us make
2017 the year that, despite our political differences, we remind our students and parents that Languages Transform Individuals
into Communities!
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2016 MaFLA Award Winners
MaFLA Distinguished
Service Award

Chinese Teacher Award

Terry Caccavale, Holliston Public Schools

Friends of Foreign
Languages Award
Phyllis Hardy, Massachusetts Association for Bilingual Education
Helen Solorzano, Massachusetts Educators of English Language Learners

Mei Zhu Huang, Springfield High
School of Science and Technology

Spanish EmbassyAward
Sarah Silva, Tyngsborough High School

French Teacher Award
Regina Symonds, Triton High School

Retiree Recognition

Elaine G. Batting
Memorial Scholarship
Mary Elizabeth DeCamp,
Winchester High School

Helen G. Agbay Scholarship
María Latusky,
Marblehead Community Charter School
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2016 MaFLA Award Winners
Massachusetts German Educator of the Year

New Teacher
Commendation Awards

Zachary Bissonette
Groton-Dunstable Regional
High School
Peter Caccavale
Needham High School
Timothy Chavez
West Middle School, Andover
Lisa Parkes, Harvard University

Classical Association of Massachusetts
for Excellence in Teaching

Jill MacInnis
Billerica Memorial High School
Steven Malley
Melrose High School

MaFLA Conference
Registration Awards
Min Zhou
Wellesley Middle School
Ryan Quadros
Masconomet Regional High School
Jean Houghton
North Reading Middle School
Kathleen Terry
Granite Valley Middle School, Monson

John Bracey,Weston Middle School

Past Presidents’ Scholarships
Erin O’Brien, Arlington High School – Teacher: Christina Toro
Armani Albadawi, Walpole High School – Teacher: Lisa Osborne
Diana Hickox, Foxboro High School – Teacher: Debra Grant
Arianna Kazemi, Fontbonne Academy – Teacher: Anke Herbert

6

Wei Li
Sharon High School

Gonnerman Torchin
Conference Registration
Awards
Meagan Crowley, UMass Boston
Amanda Miller, UMass Boston
William Blackwell, UMass Boston
Cristina Freitas, UMass Boston
Colleen Chausse, Tufts University
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News
MaFLA DSA Award

Several years ago, the French government honored her with a promotion of Officer in the Order of the French Academic
Palms for her efforts in promoting the
French language and francophone culture
in the United States and she has been an invited guest at the French Embassy in Washington to share her expertise.
Colleague, Mentor, Teacher, Director,
Scholar, Innovator, Advocate, Leader – a
passionate voice for all educators, whose
spirit of collaboration is inspirational, we
honor you today, Terry Caccavale for a lifetime of exceptional and meritorious service
to the foreign language profession.
Submitted by Joyce Beckwith.

2016 Friend of Foreign
Languages Award

This year’s recipient of the Distinguished Service Award was a member of
the MaFLA Board of Directors from 1999
through 2003 and continued her commitment to MaFLA by representing our association at NNELL, the National Network
for Early Language Learning, which elected
her first as their Secretary and then as their
President. During her 8 year tenure as an
Officer of NNELL, she gave workshops
across the country on Second Language Acquisition and Integrating Foreign Language
Instruction with Elementary School Curriculum, hosted webinars and published
many articles in language journals. In
2010, ACTFL presented her with the Melba D. Woodruff Award for an “Exemplary
Foreign Language Program.” She is often
invited to speak at national and state conferences, either giving the keynote address,
or presenting a session with her students,
whether they be 3rd graders or AP seniors,
to proudly demonstrate their linguistic proficiency. As a member of the MaFLA Advocacy Committee, she has been very proactive, meeting with members of our state
legislature or speaking to Superintendents
on the benefits of dual immersion programs. When she receives a “call to action,”
she never says no!

This year’s Friends of Foreign Languages Award goes to Phyllis Hardy of the
Massachusetts Association of Bilingual
Education (MABE) and Helen Solorzano of
the Massachusetts Association of Teachers
of English Language Learners (MATSOL).
Our strong ELL/foreign language cooperation mimics what happened on the
national level to produce the invaluable
“Guidelines for Implementing the Seal of
Biliteracy” recommendation document a
year ago in March.

End of Year						

MABE, MATSOL and MaFLA have
worked closely together under the Language Opportunity Coalition to get the MA
Seal of Biliteracy legislation passed and to
create a strong pilot that is now in its second year. We gathered a large group of representative members of our three organizations who have collaborated fruitfully
in the pilot meetings and who have grown
to appreciate the various other target audiences who benefit from the Seal.
Even without the passed legislation,
we have created bridges and supports that
are mutually beneficial and a model for
other states. It has been my absolute pleasure to work closely with and to grow and
learn from my friends Helen Solorzano
and Phyllis Hardy.
Submitted by Nicole Sherf.

AATF French Educator
Of The Year

Regina Symonds, a French teacher at
Triton Regional High School, received the
AATF 2017 French Educator of the Year
award at Boston College on October 29 at
the AATF Annual Meeting; however Regina was also recognized at the MaFLA
Awards and Business Lunch at ACTFL and
given a certificate. Named Triton’s 2016
Teacher of the Year, Regina, a former Fulbright Scholar, organizes two exchange
programs for French students at her school,
one in Quebec and the other in France. She
is also Advisor to the French Honor Society
and the French Club and a member of the
Professional Development Committee, and
the Triton School Council. Félicitations
Madame Symonds!
Submitted by Joyce Beckwith.
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News
Former MaFLA
Presidents Honored

Magali Boutiot, Janel Lafond-Paquin,
Valéry Ferland and Joyce Beckwith
Two former MaFLA Presidents, Joyce
Beckwith and Janel Lafond-Paquin received
promotions in the Order of the French Academic Palms at a ceremony which was held
at the residence of the French Consul, Mr.
Valéry Ferland, on Thursday, December 1,
2016. Madame Beckwith was promoted

to a Commander, the highest rank in the
Order and Madame Lafond-Paquin was
promoted to an Officer. Both serve as Directors of the American Society of French
Academic Palms, are Commission Chairs
for AATF, frequent workshop presenters
and have edited books published by AATF.
Joyce served on the Executive Council of
AATF as the Regional Representative for
New England for 4 terms and Janel served
on the NECTFL Board and was NECTFL
Conference Chair in 2014. Joyce is now
Events Coordinator and Chair of Professional Development for MaFLA and Janel
is Chair of the Future Leaders Program for
AATF.
Both were honored for their efforts
in promoting the French language and
francophone culture in the US. Two other
MaFLA former Presidents attended the
ceremony, Helen Cummings and Madelyn Gonnerman Torchin, along with three
MaFLA Distinguished Service Awardees,

(l-r) Pat DiPillo, Becky Rankin,
Madelyn Gonnerman Torchin,
Dominique Trotin, Joyce Beckwith,
Tim Eagan and Kathy Turner

Rebecca and Jean-Paul Valette and Phyllis Dragonas. MaFLA President-Elect
Tim Eagan and 1st Vice-President, Kathy
Turner, also attended with MaFLA Directors Pat DiPillo, Dominique Trotin and
newly-elected Director Beckie Rankin.
Following the ceremony, a champagne reception was held to celebrate! Félicitations
Mesdames!

Our biggest challenge today –
the critical language teacher shortage.
Pete Swanson
ACTFL General Opening Session
We must build a sustainable group of language professionals who will come to the profession and stay. The next
language teacher might be in our classrooms and that we need to tap these individuals and support them in becoming
language teachers. We must have an IMPACT on our students and on the future of language teaching.
Here are some MaFLA members with some of their former students, now teachers, that they have impacted.

Ronie Webster with former
student, now MS Spanish teacher
in Andover, Timothy Chavez
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Terry Caccavale with son and former
student, now HS Latin teacher
in Needham, Peter Caccavale

Tiesa Graf with former student,
now HS Spanish teacher in
Arlington, Emily McClintock

2016 MaFLA Newsletter
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From The Editor’s Desk
Season’s Greetings to all of my MaFLA
friends and colleagues. It seems like just a
few weeks ago that I was greeting you with
“Welcome back” as we entered into the
2016-17 academic year. I hope you have
had a successful and rewarding start to the
year and are reflecting on successes and improvements planned for 2017.
We, at MaFLA, are already busy planning our professional development offerings for 2017. We already have a variety of
offerings to meet all of your personal and
professional needs.
If you missed our Fall Core Practices Series, you still can sign up for the three Spring
Core Practices or the special ELL series offered in March, April and June. We will have
our regular Diversity Day with some great
offerings in May and, as always, MaFLA will
hold its Summer Institute in August.
In early August, we will also offer another Proficiency Academy. For those who
have completed the Introductory Level, we
have a new Intermediate Level curriculum
to expand and reinforce their already established skills from the previous academies.
We will also offer an Introductory level for
those who want to begin this transformational journey. Believe me, it will impact
both you and your students.
Speaking of IMPACT!! Impact is the
theme of this issue of your MaFLA Newsletter. In this issue we have gathered for
you a variety of articles focusing on Impact,
the theme of the ACTFL Convention which
was held in November in Boston.

MaFLA worked in conjunction with
ACTFL to make this one of the most successful ACTFL conventions ever with over
8,500 attendees. The IMPACT of MaFLA
members at this conference was very evident. We had many members who presented Pre-Convention workshops, which were
packed, and we also had numerous session
presenters who have come from our ranks.
As you read and reflect upon the articles in this issue, think about the IMPACT
that MaFLA, with its numerous professional development offerings, its yearly highlevel conference, its outreach activities in
the form of professional scholarships and
student recognitions, its opportunities to
interact and connect with colleagues, and
its consistent efforts to develop Massachusetts teachers into exemplary educators, has
had and will continue to have on you and
your knowledge and skills. We encourage
you to stay involved, to engage and recruit
others to share the growth journey you are
experiencing and to share your already
highly-developed skills and deep knowledge with your colleagues.
Soon we will be soliciting proposals for
the 2017 Fall Conference, which will be the
50th Anniversary Conference of the organization. See page 17 for the Call For Proposals. Plan now to be a part of this not-to-bemissed, very special celebration.
As I close this column, I want to go
back to the theme of this issue, IMPACT.
What has impacted you in your language
journey? How can you IMPACT the future

of our profession? We have a scarcity of foreign language teachers (see Pete Swanson’s
quote from ACTFL 16 on page 6). We need
to guarantee the future of language learning
and our profession. Support and encourage that student who loves the study of languages and culture, and point out the joys
of teaching a foreign language. We need to
begin today to develop the next group of
language educators. Will the next Teacher
of the Year come from one of your classes?
I wish you a restful and fulfilling December break and look forward to seeing
my MaFLA family at the upcoming professional development offerings.
The theme of our Winter issue is Preparing to Celebrate 50 Years, Reflecting on
Our Past
We would love to hear from you!
• Your memories as a language learner
- What do you remember about yourself as a language learner? What made
you fall in love with learning a foreign
language and later teaching a foreign
language? Short anecdotes.
• Memories of your first involvement
with MaFLA – perhaps your first
MaFLA Conference, your first MaFLA
workshop or your service on the board.
• Memories of teachers who inspired
you. Bringing up the past and taking
the best forward.
• Highlight what inspired you. Reflect
on your past as a language educator.
Ronie R. Webster, Editor

How has participation in the ACTFL Conference impacted your practice?
I attended a few workshops based on writing, and I not only learned different strategies to get students
writing, but I also learned ways in which to improve students’ quality of writing. I have already applied
some of these strategies with my eighth-grade class to improve the quality of their sentences, and I am so
happy with the results. Thank you so much for allowing me to attend the ACTFL 2016 convention. For
me, it was an incredible learning experience on which I would have been sad to have missed out.
Timothy Chavez, Spanish teacher, West Middle School
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Teachers Feel The Impact
At Second Core Practice Seminar
Winchester Hosts Second
Core Practice Seminar
My students always know when I have
attended a MaFLA conference or seminar.
I don’t even have to tell them! On Saturday, November 5, I attended the seminar
entitled Designing Communicative Activities, presented by Kathy Turner of Sharon
High School. When I taught on Monday,
November 7, my students asked, “Did you
go to another workshop?” You are probably
asking yourselves, “How did they know?”
My students are very comfortable expressing their thoughts (sometimes too
much) and telling me if they like something
or not. They have figured out that when I
go to school with a new and engaging activity for them, it is often because I learned
it at a MaFLA conference. So that is what
happened on Monday. I tried one of the
activities that Kathy Turner showed us
and practiced with us on Saturday. It was
a communicative activity that the students
enjoyed and that could be done with almost
any level and any topic or grammatical
point. It was an activity that engaged the
students.

During the presentation my wheels
were already turning, as I was thinking about
how I would use particular activities with
the unit that I was teaching. The teachers
that were at the workshop probably noticed
that when it was my turn to speak, I wasn’t
ready. That is because I was thinking of how
I would implement the activity on Monday;
I fell behind the others. (I felt like one of my
students at that point-I wasn’t on task and
had to be redirected. Kathy gave me good
wait time.) I had done some of the activities in the past, but it was different hearing
about them again, actually practicing them
and discussing them with colleagues from
other districts. It was great to be a student in
Kathy’s Core Practices seminar.
Kathy Turner not only presented an
amazing seminar to over thirty-five participants, she also modeled exemplary teaching. It was a seminar from which everyone
walked away with knowledge about proficiency and a strong understanding of communicative tasks versus communicative
activities. Participants practiced the communicative activities and then made their
own. She gave each participant a folder with
checklists to help identify communicative

tasks, templates for communicative tasks
and activities and some practice activities
that we did during the day. In addition, she
shared her slides with the group.
That is IMPACT ! You learn something
well enough that you can take it to the next
step and even teach it to someone else. In
Winchester, as I am sure in other schools, we
shared Kathy’s PowerPoint slides and demonstrated some communicative activities
with the department. I expect that Kathy’s
presentation has had exponential impact.
Mark your calendars so that you don’t
miss the next day that could have a positive
impact on you and your teaching. Below is
a list of upcoming Core Practice Seminars.
• March 4, 2017 –Melrose High
School—Using Authentic Cultural
Texts and ELLs in the World Language
Classroom
• April 8, 2017- Winchester High
School—Teaching Grammar as Concept and ELLs in the World Language
Classroom
• June 3, 2017 Wellesley High SchoolProviding Appropriate Feedback and
ELLs in the World Language Classroom
Submitted by Anna Tirone.

SAVE THE DATES

Spring Core Practices Sessions

Diversity Day

Seminar #4: Using Authentic Cultural Texts
March 4, 2017, Melrose High School

May 6, 2017, Lasell College

Seminar #5: Teaching Grammar as a Concept
April 8, 2017, Winchester High School
Seminar #6: Providing Appropriate Feedback
June 3, 2017, Wellesley High School

ELLs in the WL Classroom, Parts 1, 2, 3
March 4, 2017, Melrose High School
April 8, 2017, Winchester High School
June 3, 2017, Wellesley High School

Proficiency Academy
July 31 – August 3, 2017
Westfield State Univeristy

Summer Institute
August 18-August 20, 2017
Lasell University

Fall Conference
October 26-28,
Sheraton Monarch Place, Springfield

End of Year						
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French Has An Impact At ACTFL
AATF Reception
And Concert

of National French Week. His songs, dancing, and running commentary delighted all
the participants.. Everyone was up, out of
their seats, singing, clapping and moving to
the music! Bravo Brice! Un Grand Merci to
the FCS and all the AATF chapters!

French Immersion
Workshop

Magali Boutiot and Joyce Beckwith
On Saturday evening, the Eastern MA
Chapter of AATF joined forces with the 5
other New England AATF Chapters, AATF
National and the French Cultural Services
of Boston to sponsor a reception and concert from 7 to 9 pm at the Westin Hotel.
The Reception began with greetings from
Joyce Beckwith, MaFLA Coordinator of
Special Events and Chair of this Event, who
introduced several VIPs who welcomed the
attendees: Karl Cogard from the Embassy
of France in Washington, Magali Boutiot
from the French Consulate in Boston, Jayne
Abrate, Executive Director of AATF and
Catherine Danielou, National President of
AATF. Guest speaker Joanne Hamidou,

Former MaFLA President Charlotte
Gifford, Chair of the World Language Program at Greenfield Community College,
presented the 3 hour French Immersion
Workshop on Thursday afternoon at ACTFL. The workshop, entitled Immerse Yourself
in French: the Interpretive Mode and Beyond – Making Effective Use of Authentic Re-

sources, was sold out with 75 attendees from
across the country, representing all levels of
teaching. Participants were introduced to
concrete strategies for enhancing comprehensible input and maintaining target language use at 90%. During the workshop,
participants had time for group discussions
to share assessments and resources.

Embassy Of
France Luncheon
The Embassy of France luncheon on
Saturday was also sold out, much to the dismay of many disappointed French teachers
who waited at the door, hoping there would
be some no-shows, but to no avail. Each attendee received an attractive navy blue bag
with red and white stripes and the slogan
French Up Your Life with culinary phrases
such as crème de la crème, bon appétit and
à la carte written all over. The pièce de résistance was the raffle which was held at
the end. MaFLA member and AATF E.
MA Vice-President Carole LaPointe won a
month’s stay at a summer study program in
Nice and former ACTFL TOY Nicole Naditz
won two round-trip tickets to Paris! Other
prizes included books, videos, and another
summer study program in Bordeaux.
Submitted by Joyce Beckwith.

Professor of French at URI announced a
new online graduate degree program in
French at her institution.
MaFLA member and AATF E. MA
Chapter President, Brian Thompson, gave
a brief introduction to the evening’s special
entertainer, the dynamic franco-togolese
singer Brice Kapel, who had recently arrived from France to present several performances around New England in celebration
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ACTFL 2016 – Ideas To Impact Instruction
by Jeanne O’Hearn

This year’s ACTFL conference did not
disappoint. It was great to see so many familiar faces from MaFLA as I walked and
walked and walked between sessions. I feel
so fortunate to have had the opportunity
to see some of my favorite presenters and
to discover a few new ones. I was particularly thrilled to see the legendary Stephen
Krashen speak on Friday about his Compelling Input Hypothesis. I’d like to share
a few take-aways from the most impactful
sessions I attended.
Donna Clementi and Laura Terrill’s
session, 5 Steps to Making Vocabulary
Memorable, was packed with thoughtful,
practical information about teaching vocabulary. Some of my favorite quotes include:
• Students are most likely to learn words
that they want to know! Give students
a list of less than 10 words and leave
some space for students to personalize the list by adding their own words.
(Marzano tells us that students can
learn/internalize 7-10 words a week.)
• To arrive at a list of priority vocabulary words, start with your essential
question and your authentic text and
choose high utility academic and
non-academic words, idioms, and
adverbs and adjectives that change the
meaning.
• You can’t select vocabulary until you
know its purpose.

• We need to practice vocabulary in
rich, varied language experiences in
the 3 modes daily.
Laura Terrill’s session, Engaging
Learners Through Writing, offered helpful
tips that are applicable for any level.
• Learners are still being taught how
to write in their first language. Teach
students how to write, don’t just assign
writing.
• A good sentence answers at least three
questions. Give students a sentence
and have them write three questions
and responses.
• Create a transition word wall.
• Use RAFT (Role, Audience, Format,
Topic) for an engaging writing assignment that incorporates a work
of art such as Guernica or a provocative photograph. For example, with
Guernica as the focus, the Role could
be Franco, the Audience could be the
people of Spain, the Format could be
a speech and the Topic could be his
innocence.
• Allow for FAT Drafting (Deborah
Dean, 2006) where students write to
answer questions, add words to the
same number of sentences, or rewrite
with fewer sentences but the same
ideas. (Go to http://writingtoolkit.
weebly.com/fat-drafting.html for more
information.)

• For a great resource about poetry,
visit http://www.shadowpoetry.com/
resources/wip/types.html.
Finally, Paul Sandrock and Donna
Clementi presented a session titled Colloboration: A Real-World Purpose for Interpersonal Communication. They offered a
variety of ways to create natural situations
where students negotiate meaning, ask for
and give clarifications, and actively listen
in a spontaneous and unrehearsed way
while staying in the target language.
• Sharing information is not stating the
obvious. For example, instead of having students ask each other “Where
are you?” or “What are you wearing?”
have them talk about an invitation to
a party. They can discuss where and
when the party is and what they are
going to wear.
• Use authentic texts such as infographics as a springboard to collaboration.
• Give students as much scaffolding as
possible to set them up for success.
This goes beyond graphic organizers to include placing helpful visuals around the room such as images
and phrases, sentence starters, a list
of conjunctions, a list of transition
words, a list of question words and
ways to ask for clarification, and other
conversational phrases (wait a minute,
as I was saying, let me think.)

Leadership is not about a title or a designation. It’s about impact, influence and
inspiration. Impact involves getting results, influence is about spreading the passion you have for your work, and you have to inspire team-mates and customers.
Robin S. Sharma

End of Year						
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All In

by Zachary Bissonnette
In the beginning, grammar was God.
Irregular preterite conjugations, adverb construction, and demonstrative adjectives were
among the many grammar-centric pillars of
my classroom prior to the 2016-2017 school
year. Answers were black and white, right or
wrong. Furthermore, being wrong and taking risks could potentially cause your grade
to drop. Spanish was spoken but English was
very much present. When students didn’t
know how to say a word, English was there.
When clarification was needed, English was
there. When students were talking to their
friends, English was there. I would often find
myself frustrated with the lack of Spanish
spoken. Now, looking back, I realize that I was
the one who had created that monster. This
was my old classroom. This was how I taught

and this was how my students were learning
their second language. If you step foot in my
classroom now, you’d notice quite a contrast.

Starting this year, my colleagues and I
embraced total immersion in our classrooms.
In my classroom, the desks are gone, the
textbooks are stored, and Spanish to English
dictionaries are locked away in a closet in my
room. My class runs entirely in Spanish. No
English is allowed. We have even gone so far
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as to eliminate the phrase “¿Cómo se dice…?”.
There are no desks, no barriers, no places to
“hide” from Spanish. A typical class is comprised of multiple activities, the majority of
which are run in a circle. All students can see
and hear each other. They are present in this
class as they are accountable for their learning, their progress. They must listen and respond; they must participate.

At this point, it is not about learning
the functions of the language, but functioning in the language. There are no more 50word vocabulary lists to memorize, nor are
there compartmentalized grammar concepts to be learned. Classes construct their
own vocabulary lists of words that are real
and pertinent to them. In this way, students
own their vocabulary. It means something
to them and gives them confidence to use
and create with the language. As Quarter 2
is coming to a close, I stand in awe seeing
how much my students have accomplished.
Their vocabulary lists wallpaper the inside
of my classroom up to the ceiling. Total immersion has truly impacted my students
and me as a teacher. I see my kids empowered with their “new” skill of communication in the L2.

My goal as a teacher is to not teach at
all, but instead facilitate the language acquisition process for each student. Each
student learns at their own pace, conquering language milestones at different times.
In our Spanish classes at GDRHS, students’ language abilities are assessed by the
ACTFL proficiency levels. Initial levels are
determined and goals are set. Grades, how-

ever, are not the product of this evaluation.
Students are not punished for not reaching
their goal. We don’t want our students to
fear taking risks in the language because
they may get a bad grade. In essence, we
want our students to strive for their goal
and to be motivated by their progression.
Take a step into my classroom now and
you’ll see quite a contrast. My students are

vested in their language acquisition. They
are participants in their learning and they
are not afraid to fail. They are empowered
by their breakthroughs and are more resilient because the barriers of learning a
second language have been removed. My
students are all in.
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Impactful ACTFL
by Rebecca Blouwolff

5 Steps to Making
Vocabulary Memorable

Laura Terrill & Donna Clementi
• How can I be more intentional about
assessing active vocabulary actively,
and passive vocabulary passively?
• How can I incorporate vocabulary
practice in all 3 modes into my lessons?
• What could I do with Wordle to support vocabulary practice?

Liberation from the List

11/23/2016
It was truly thrilling to attend ACTFL
for the first time this year. As a gathering
for 8,500+ world language teachers, the
conference was a veritable “This is your
life” professional experience. On the escalators, I crossed a teacher from Falmouth
Academy where I interned in 1997; reconnected with the once-young chorus (now
French) teacher who left my middle school
over a decade ago; and got to catch up with
my former student teacher at a session on
proficiency-based grading. Not to mention getting to meet all of my tweeps from
#langchat and blog heroes like Megan &
Kara from Creative Language Class, SaraElizabeth Cottrell, Amy Lenord, Stephanie
Schenck, and Laura Sexton. Very, very cool.
Throwing my former curriculum (aka
the textbook) out the window and designing my own thematic units has been a messy
process for me. While I’m in Year 3 of the
change with my French 8s, I’m rolling out a
brand-new French 7 curriculum this year.
Therefore I am reliving the confusion, worry, and mistakes that I made when I began
this journey. However, I am not the educator I was in 2013. I’ve learned so much from
my #langchat PLC and Proficiency Academy
experiences with Greg Duncan and Thomas
Sauer that I’ve actually set a much higher bar
for my units today. It was in this mindset
that I came to ACTFL hoping to gain clarity
on some areas that remain especially chal-

lenging for me and my students:
• Getting more out of fewer & bettercurated authentic resources
• Allowing students more time & ways
to process in class: “repeating without
being repetitious” as Laura Terrill said
in her session
• Designing a realistic & informative
standards-based grading system
While I did not follow Thomas Sauer’s
sage advice to craft my conference path for
a particular goal, I focused on seeing my
heroes in the flesh and learning from them
face to face. Each session got me thinking
about ways I can be more intentional in my
practice and more effective in my teaching.
Here are the questions I’m asking myself after ACTFL, organized by sessions I
attended:

Do This, Not That

•
•
•
•

Megan Smith & Kara Parker
How can I write daily Can-Dos that
engage learners of all levels?
How might Yelp restaurant reviews
strengthen my units on Quebec City
& food?
How could I introduce students to
new vocabulary in the shopping unit
using the Bon Marché website?
When can I offer pecha kucha as an
option for presentational speaking
tasks? How will I engage the class
audience during this task?
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Amy Lenord
• How can I provide more opportunities
for students to process, make meaning
& draw attention?
• What is the difference between processing, making meaning, and drawing attention?
• How might examples from her Bright
Lights, Big City unit apply to my Quebec City & shopping units?

Textbook as AID

(Sara-Elizabeth Cottrell)
• Truly communicative tasks allow students to find out new information and
create original meaning.
• Valid Can-Dos are ones that would
make reasonable answers to questions asked at a bus stop (example: “I
can count to 60” is not a reasonable
answer to the question “What time
is it?” whereas “I can answer simple
questions about time” is).

Moving Toward a Much-Needed
Proficiency-Based Grading System

Lance Piantaggini
• How can I adopt this method even
if I’m not a “CI teacher” because I
require output?
• What would happen if I scored work
but did not count most of it?
• If I don’t average grades, what can I do
instead to represent overall achievement?
• How do I allow students to show growth
& how do I document this growth?
• How can I make provisions for students having a bad day?
As I work toward answering these questions, I look forward to sharing my emerging
understandings here with all of you.
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IMPACT The World Of Tomorrow
By Engaging Students Today
by Becky Rankin

I had spent a month immersing myself in the culture of rebel territory in the
northern half of Côte d’Ivoire as I was preparing to help gap year students integrate
themselves into host families. I learned everything I could from the American staff in
Bouaké, applied some of my knowledge of
French culture since some pieces of colonization still held fast, and spent time with
natives studying the salient cultural differences. The young adults arrived, I taught
them what I knew, then helped partner
them with a host family that would serve as
their home base while engaging in humanitarian work for the next nine months.
I visited Cate and her host family in
Korhogo. The third day of my stay, Cate
woke at 5 am to help with breakfast, but I
could not get out of bed. Then, the youngest sister came in at 6 am wondering why I
wasn’t awake yet. I knew how rude it was to
not get up, and I expressed that I would like
to help with breakfast, but I didn’t have the
strength to get up. The next youngest sister came in at 6:30 am, then another sister
at 7:30 am, and then the oldest at 8:30am.
They realized I couldn’t get out of bed, so
they brought me breakfast. The host mother, who spoke no French, came in and tried
to inspire me to get up. When she reflected
on the fact that an Ivorian guest would never be so rude, she sent for the father. Let’s
remember that this is an incredibly formal
society and I am in my summer pjs laying
in their guest bed. The father comes in,
and says “Palu, Palu”, meaning “You have
malaria”. I mimed to him that I took pills
against malaria, but in my dazed stupor did
not think how awful it was that I had countered the father; I think I was more concerned that he had come into my room and
stuck his hand under my armpit to check
my temperature.
The sisters got me dressed, the brother
held me on his motorcycle, driving me to
their pickup truck downtown - incredible that the brother defied social norms
to hold me -, then another brother drove
me to the clinic outside of Korhogo since
the hospital in Ferkessedougou was too far
away. The American nurse took a blood
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sample, tested it, and told me that I, indeed,
had malaria. I was embarrassed, yet again,
that I had not agreed with the father, who
was not only a respected town leader, but
also someone who had much more experience with malaria. During my recovery,
I learned from Cate that the sisters do all
the laundry. I was becoming increasingly
indebted to the family, so I felt like I wanted to do my own laundry and not burden
them. The family felt exactly the opposite
- I, an honored guest, had fallen to malaria
while staying with them, so they owed me
all the more. I let them do almost all my
laundry, and I watched them, trying to pick
up more pieces of their culture. The next
day, still a little weak, I decided to wash
my own pagne. I had watched them with
the bucket on the ground, soaping up one
part of the cloth, then rubbing it against the
other. So, I grabbed a stool, a bucket, the
bar of soap, and my pagne, sat, and started
washing. The host mom, watching from a
distance, called my name: “Senguenatenin!
Qu’est-ce que tu fais (What are you doing)?”
Naturally, I replied that I was washing my
pagne. She laughed heartily and said in
her native language Senefou, “No, you are
sitting. You can’t be sitting and washing
clothes.” I looked carefully at the sisters in
the courtyard, most of them in a position
similar to yoga’s downward facing dog sweeping, cooking, doing laundry, caring
for children. And I laughed at myself, at her
joke in a language I barely understood, and
at my poor clothes washing skills.
How can les Ivoiriennes spend most of
their conservative lives with their derrières
high en l’air? And why, though I knew the
vocabulary and method of washing, did I
not notice that the strength of the Ivoirian
woman is in her back? The female stance
may not be a great lesson plan for Monday morning, but it is part of a knowledge
base needed to interact in Ivoirian culture. I
knew the Products (bucket, stool, soap, malaria pills), the Practices (waking up early,
rubbing cloth with soap bar, going to the
clinic when you are sick), and Perspectives
(importance of the patriarch), but I was not
fully integrated into the culture.

Intercultural Competencies (ICC),
defined by Fantini (2006) as a complex of
abilities needed to perform effectively and
appropriately when interacting with others
who are linguistically and culturally different from oneself, is a combination of awareness, attitudes, skills, and knowledge. It’s
more than identifying the 3 Ps of ACTFL,
but it is moving from “traveler” (Stage I) to
“specialist” (Stage IV) in one’s aptitude in
interactions with those of another culture.
Growing up in a single culture, we attain
competency in language skill and cultural
knowledge for our home culture (C1). Students who move into or who interact frequently with another culture develop C2,
the ability to meaningfully and appropriately communicate in a second culture. When
C2 approaches the same strength as C1, the
ability to compare and contrast these cultures, staving off judgment, becomes C3,
and students can focus on the inter- and intra-personal dynamics, as not everyone in
a single culture is the same. Fantini would
say that when this third culture emerges as
a combination of C1 and C2, that is when
ICC is strongest.
World language educators are not the
only people focused on cultural competence. The National Association of Social
Workers (NASW), for example, published
the initial Standards and Indicators for Cultural Competence in Social Work Practice in
2001. In their 2015 edition, the Standards
redefine ‘culture’ to be more encompassing, retain ‘competence’ to discuss what is
needed for “effective cross-cultural practice” (p7), and evoke the idea of ‘humility’
as a way to understand our complex society
within the US. With such beautiful cultural
diversity within the country, NASW found
it necessary to embed these principles in
the guiding practices for social workers.
Similarly, the American Counseling Association’s Code of Ethics (2014) require that
counselors do not put their own culture
above that of the student. Multiple references to multicultural and diverse cultures
(defined by “awareness and knowledge …
applied effectively in practice with clients”
[p20]) apply not only to the frame of mind
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IMPACT The World Of Tomorrow
By Engaging Students Today
by Becky Rankin

of the counselor, but in how they foster this
in students. Finally, the National Education
Association’s (NEA) 2008 Policy Brief calls
for pre-and in-service training for teachers,
standards for students, and licensure requirements for school staff in cultural competencies, claiming that the interaction of
diverse students and teachers can unhinge
the learning process if both parties are not
sensitive to each other’s culture. Ironically,
the NEA points out that while only 9 states
had particular wording to this effect in their
state-wide standards, the rest incorporate it
into the world language standards. So while
it seems like nationally we are recognizing
the need to take other’s lived experience
into account in communicating, it is imperative that world language teachers embrace this fully, not simply teaching that we
must be sensitive to others, but also to create situations in which our students can encounter and discover different world-views
and learn how to interact while suspending
judgement (Moeller, A. J. & Nugent, K.,
2014). What each of these documents has in
common is that we must start with awareness of self, then an increase in attitudes,
skills, and knowledge (Fantini, 2000). The
large difference for language educators is
that we also see the need to become proficient in the language of the “other” in order
to fully interact with their culture. As our
students become more globally engaged,
they can learn to communicate on a variety
of levels, but increasing in their ICC abilities will allow them to understand another
person in their culture, on their terms.
It goes without saying that being sensitive to another culture begins with the ability to communicate in their language. Other schools’ staff embed in their curriculum
the ability to be culturally sensitive without
language.
As world language educators preparing
students for potential semesters abroad and
the global marketplace, we teach students
to become interculturally competent with
particular language skills. However, it is no
longer sufficient to teach just the skills and
knowledge needed for one particular language and culture (such as French or Span-

ish), but educators must scaffold students
to independently develop the specific set of
skills and knowledge needed for other cultures (such as Ivoirian or Cuban). As Deardorff points out (2006), this is ever-evolving
as culture is anything but stagnant. What
are some of the skills needed in all cultures
and interculturally? The ability to make
friends, to discuss difficult topics with different worldviews, to mediate conversations.
The literature shows from Byram (1997) to
ACTFL’s Can-Do Statements being drafted
this year that this is not just a path to lifelong
learning and sensitivity, but also to success
in an increasingly globalized world.
So how do we in the world language
classroom teach our French students not
only to engage appropriately and effectively
in French culture, but also Haitian, and Indian? It is important to note that according
to the ACTFL Standards (2006), increasing
in cultural competency is creating a conversation or an exchange; it is reciprocal, open,
and mutual. Therefore, a travel or exchange
program with multiple opportunities for
guided reflection is an easy way of encouraging students to develop these skills for
themselves. One cannot have a conversation with a textbook, negotiate meaning
with a film, or exchange differing worldviews with a homogeneous classmate. Service learning in an L2 culture is another
way of expanding one’s horizons. When in
such a situation, one seems to more automatically take a humble approach and be
open to learning. Furstenberg has set up
a web platform called “Cultura” which attempts to connect university students who
wish to exchange opinions about topics relevant to them. Lower levels of proficiency
would maybe be less focused on big picture exchange and maybe more interested
in setting up a classroom skype partner to
exchange greetings, taking time to reflect
on each session with the teacher to pick up
on cultural clues and beginning to work
towards effective and appropriate communication.
World language teachers have a terrible reputation for focusing on grammar
and memorized vocabulary: ask current
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students about “Foo de Fa Fa” or former
students about how much they retained.
What if we could shift that reputation towards preparing students for tomorrow’s
world? In a unit about “le look” in France,
we could absolutely harp on the importance of scarves and monochromatic ensembles, but what about the role of a coat?
I’ve never taught my students that they
need to leave their coat on in a store, but
the one time I forgot in Paris, I was shamed
out of the Orange store where I needed to
get my phone fixed. Maybe I shouldn’t even
teach them about coats, but maybe a largerpicture view encouraging students to watch
how clothing plays a role in culture. Sure,
rich people wear more expensive clothing, but if we go beyond that to how people treat their clothes, for example, we will
maybe uncover something about culture
that helps us understand our classmates
and neighbors. Similarly, we could look at
the role of children and see a big picture
look from the adult’s point of view, “seen
and not heard” in my parent’s generation.
One thing that links kids in Bouaké and
America is their love of music and dancing: after I recovered from malaria, I taught
all the younger kids in the courtyard how
to dance to Cupid’s Cupid Shuffle. They
learned something about American culture
that night, but I also pounded ignames for
foufou that night and put into practice the
strength of an Ivoirian woman’s back. The
girls out-pounded me and the boys outdanced me. But, meaningful relationships
formed that night. And, if I go into another
culture, I’ve built up the skills needed to be
aware, to acquire knowledge, to practice
skills, and to present a learner’s empathetic
and humble attitude (Fantini 2006). And I
know the importance of language as a base
for being able to engage those four dimensions of intercultural competence.
American Counseling Association (2014).
Code of ethics. Alexandria, VA: Author.
Byram, M. (1997). Teaching and Assessing
Intercultural Communicative Competence.
Clevedon, UK: Multilingual Matters.
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Impact Of Professional
Development In Brookline
by Dawn Carney

Flashback to fall 2008: Brookline had
passed an override to develop a K-6 world
language program, to accompany the existing instruction in grades 7-12. Seven
teachers and I, all new to Brookline, had
four months to develop curriculum to begin teaching seven grades, K-6, in January.
We didn’t have a place to work, teachers
had neither parking spots nor computers,
and several had limited or no experience
with elementary students, but we jumped
in to the long-term project of building a
standards-based curriculum, determined
to have a positive program kick-off in
January and to learn along the way. And
learn we did. Professional development
has been a critical part of the work of K-8
world language program in Brookline.
Fortunately, the school system understood the need and the importance
of adult learning, particularly in designing a new elementary program, and our
budget included and still includes funds
for professional development. Firstly, it
allowed me to attend state, regional and
sometimes national conferences to deepen
my own understanding of oral proficiency

IMPACT The World
Deardorff, D.K. (2006). Identification
and assessment of intercultural competence as a student outcome of internationalization. Journal Studies in International Education, 10(3), 241-266.
Fantini, AE (2006). Exploring and Assessing Intercultural Competence. Brattleboro, VT. Online. Available: www.
experiment.org/resources.html
Moeller, A. J. & Nugent, K. (2014).
Building
intercultural
competence
in the language classroom. Accessible online: http://www.csctfl.org/
documents/2014Report/Chapter_1_
Moeller.pdf
Promoting Educators’ Cultural Competence To Better Serve Culturally Diverse
Students. NEW. 2008? http://www.nea.
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and effective instructional practices that
develop oral proficiency, particularly in elementary FLES which is so different from
grades 7-12 language instruction. Secondly, it supported my advocacy for similar
learning for teachers, bringing presenters
to Brookline in addition to funding a high
percentage of ACTFL registration costs in
Boston twice in the past 9 years. Lastly, it
contributed to the culture of learning in
our K-8 team and provided us essential
tools for our program development.
We know that one shot professional
development sessions don’t have lasting
impact, and while our K-8 team was fortunate to work with a few different regional
facilitators, it was our continued work with
Greg Duncan, MaFLA Proficiency Academy leader and last year’s MaFLA Keynote Speaker, over a number of years that
helped us articulate and plan for a strong
K-12 world language sequence. Why did
that continued learning matter? We started with building a shared understanding
of oral proficiency and setting proficiency
targets for our K-12 program. That essential foundation allowed us to avoid
labeling the K-8 language sequence as the
equivalent of “level I or II”, and to focus
on communication over grammar at the
novice level. We learned about oracy and
refined our elementary goal to oral proficiency, based on the instructional time in
that program. We discussed can-do statements, the value of observational data in
elementary grades, IPAs and external assessment. As we applied our learning over
time, we had new questions, always more
questions (!), and we also learned that continuous growth while developing and revising a program can be fatiguing. We had to
apply our program goals for student learning to ourselves: take risks, reflect on our
learning and use feedback to grow, while
also taking care to not judge ourselves too
harshly and to celebrate successes.
There were many other benefits to
that type of continued work over time:
we were introduced to Thomas Sauer and
Jefferson County’s performance tasks that
we used as models to develop our own as

well as to the Creative Classroom blog,
an awesome resource for teachers; we explored suggested books and resources for
our own learning as well as for teaching ;
we got feedback and input on an external
assessment plan to evaluate our program
and measure growth over time. While
most world language departments don’t
have budgets to support a long and costly
professional working relationship such as
this, social media, webinars, inter-district
collaboration and other creative solutions
make high quality professional development possible at the individual or department level, and we have incorporated and
benefitted from some of those methods as
we continue forward.
Once pointed in the right direction
and connected to quality resources of all
genres, it became easier to learn about
others. For me, that has been the true
impact of professional development: it’s
a continuing ripple effect. Over the years
we had applied our learning and added
specific elements of proficiency-based
instruction such as authentic resources
and performance assessments in the three
modes of communication into grades 6-8
curriculum. Still not sure how to develop
our own thematic units for these grades, a
full day workshop with Laura Terrill set us
clearly on the path to doing just that, with
a framework and examples for inspiration,
a book to guide us, and a new unofficial
mentor in the field for me.
Professional learning is essential to
our continuing growth and success in
helping students acquire another language. It was through my participation
in conferences that I met members of the
MaFLA board, became an active participant at their events and eventually a member of the board, a completely different
but equally impactful type of professional
development. My learning allowed me to
advocate for the learning of our K-8 world
language team, and our collective knowledge expands exponentially as we individually continue on our path, building
new connections and sharing them along
the way.
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Perspectives On Impact – Three Voices
by Ronie Webster, Kathleen Terry and Timothy Chavez

Ronie Webster
The theme of this year’s ACTFL Convention in Boston was IMPACT and as I
was reflecting on the topic, I immediately
considered how the IMPACT that my attendance and participation in various professional development activities, such as
the annual ACTFL Conference, has molded and shaped my career. I began my affiliation with ACTFL back in 1989 when
MaFLA partnered with them in Boston. I
was already involved with MaFLA at that
point and loved attending the annual fall
conference but I was encouraged by a colleague to participate in the ACTFL Conference that year in Boston. Her persistence
and insistence that I go persuaded (or was it
coerced) me to register and attend. It was a
wonderful experience and I was amazed by
all of the excellent workshops and sessions I
attended. That first national conference impacted almost immediately my own practice and undoubtedly improved student
learning. Fast forward a few years and I
had connected with colleagues to attend my
first ACTFL Conference out of state in San
Antonio. That conference was the one that
convinced me that ACTFL and its annual
convention needed to be a part of my life
because it would be a constant and important force in my teaching career. The 2016
ACTFL Conference was my 22nd and each
year its influence on my thinking, on my
knowledge about the teaching of foreign
languages and ultimately on the students
in my classes has been tremendous. This
year’s conference proved to be another phenomenal event and I again have returned
with so many new ideas and techniques as
well as many new colleagues with whom I
will collaborate. So what were those things
that impacted me, a 22 time veteran of National Conferences this year?
On Developing Language Performance in
the Classroom: Novice to Intermediate
• As soon as possible have your students
begin to formulate questions in the
target language.
• Teach your students the following –
clarification strategies, connecting
words, and situational appropriateness.
• Non-print resources can be interpre-
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tive – have students look at a painting
and describe it, a photo and ask questions about it.
• Provide opportunities for students to
use the language spontaneously – use
the language to accomplish a function.
• Teach students to show that they are interested. Teach them starter words, filler
words and gambits to change topic.
• Provide good feedback as soon as
possible on all communicative tasks to
help the students see where they are
and what the next steps will be.
From Five Steps to Making Vocabulary
Memorable
• To define and identify “priority vocabulary” in an authentic text, look at an authentic text and pick out all of the words
that the students do not need to know
to glean the main idea and do not teach
them. What information in the text can
the students do without? Do not teach
or worry about that vocab!
• Can the words you chose to teach
from an authentic resource be used
again and again? If so, then it probably should be deemed a “priority”
vocabulary word.
• Are the words you deemed essential
necessary for discussion or writing? If
so, then make them a priority.
• Can the students use the context to
figure the words or vocabulary out?
Can the students determine the meaning of the word from a root word?
• Is there room in the students’ brains for
all of the words you deemed important? If not you need to pare it down.
• Remember the students do not have
to know every word of an authentic
resource. Choose carefully the priority vocabulary.
Classroom Strategies that IMPACT the
Growth of Student Language Proficiency
• Design activities, rubrics and assessment to reward student growth.
• Always teach and practice above the
students’ current proficiency level.
Ask your students engaging and relevant questions.
• Do tasks often. If your students are
expected to describe at each level with

more complexity, they will get much
better at it.
• And more than anything . . . teach like
a coach!!
Best of SWCOLT: More Than Just Talk –
Interpersonal Tasks in the Classroom
• Interpersonal communication is a
high leverage practice for teaching
language acquisition.
• Research has shown that most
students study a foreign language to
speak it and not to read and/or write
it. They want to interact with others
who speak the language. Develop
tasks that are engaging, in which they
need to listen to their partners and
negotiate meaning.
• Help students to be successful in
interpersonal tasks by giving them the
gambits necessary to keep conversation and interpersonal tasks going
This year, due to the proximate location
of the ACTFL Conference, I was joined by
two colleagues. Kathleen Terry, who is our
teacher at Granite Valley Middle School in
Monson, and Timothy Chavez, my former
student and former colleague at Monson
High School who now teaches in the Andover Public Schools. I am going to invite
them – both first time ACTFL Conference
attendees – to share their experiences and
reflect on how ACTFL 2016 has or will impact them as professionals.

Timothy Chavez
The theme IMPACT was a perfect one
for this year’s ACTFL Convention. I, as a
second-year teacher, have been fortunate
enough to begin my teaching surrounded
by experts in the foreign language field.
With the support of my colleagues and
mentors, I have worked very hard to make
my classroom more proficiency based. This
year was my first time attending ACTFL,
and I had very high expectations; those expectations were certainly met.
I was unbelievably inspired by the sessions that I attended, and I left with about
a million goals to improve my teaching. I
have to remind myself to take it one step at
a time. Every session inspired me in many
different ways, but I will highlight my favorites. The first session that really spoke
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to me was Five Steps to Making Vocabulary
Meaningful. Vocabulary has been a huge
concern of mine lately. I kept asking questions like: how do I make this vocabulary
more meaningful? I have been wanting to
move away from vocabulary quizzes. I let
the students take control over their own
vocabulary this year, but it has not felt like
enough to me. During this session, they
stressed that we need to be using authentic
texts to expand students’ vocabulary. They
reminded me that some vocabulary can be
passive; we may want students to recognize
words, but we do not necessarily need them
to produce it. Here were some questions
that I learned to ask myself in deciding the
importance of certain vocabulary words:
1.
2.
3.
4.

Representative: Is the vocabulary
critical to understanding? What words
could you cross out?
Repeatability: Are we going to be able
to use the vocabulary again?
Transportability: is the word needed
for discussion or writing?
Cognitive load: can learners fit this
word into their brains this week?

Another session that I enjoyed was
titled Pair Activities: Critical Ingredient to
a Good Lesson Plan. As foreign language
teachers, we strive for communication in
the classroom, and we often do that through
cooperative learning. This session really
inspired me to improve my interpersonal
activities; after all, we only use language to
communicate with others. We know that
we want all students to be engaged, and
we cannot ensure that this is the case if we
are calling on students one at a time. I have
my students in small groups of four to facilitate interaction in the target language.
With small group instruction (3-5), they
have four times more opportunity to speak
than if the teacher is calling on kids one at a
time. However, what Greg Duncan pointed
out is that students get eight times more
speaking practice when they are in pairs.
Here are some highlights from this session:
1.
2.

Choose activities that have a real-life
context and will have students producing
language at their proficiency target.
Information gap activities engender
the most interest, enthusiasm and
commitment.

3.

Pair students of uneven language
ability. Never let your students choose
their own partners except in a turn and
talk. Always pair an A student with a B
student and a B with a C, but never an
A with a C.
4. Motivate the activity. Get the kids
excited about it!
5. Make sure that students understand
exactly what they are supposed to do
by giving directions orally, modeling
and verifying with students. Do this in
the target language.
6. Set a time limit that is not in increments
of five.
7. Do not be generous with your time
limits. Slightly underestimating the
time needed puts students on their
toes.
8. Use a timer—preferably a visible timer.
9. Circulate during the activity to notice
language challenges.
10. After praising students at the end of
the activity, provide some feedback of
no more than two items that need to
be worked on.
The last session I would like to highlight was called Engaging Learners Through
Writing. This session was my personal favorite. I have been struggling with getting
quality writing out of my students. I felt
that their grammar was improving and
their vocabulary was expanding, but their
actual writing ability was not. It often felt
that the students were not focusing on conveying a message; they were simply writing choppy sentences in order to complete
the task. I attended this workshop with the
idea in mind that it would help my upperlevel students improve their writing, but
I was both right and wrong. This session
taught me strategies to improve student
writing at all levels. One tool that I used
with my seventh graders already was the
idea that a solid sentence should answer
at least three questions. It’s not enough to
simply say “I met a very interesting person.”
Where? How? With whom? When? Etc.
The presenter stressed that good writing
needs to be taught. My students are currently working on stating where they and
others are going, and, in their groups, after
some work with forming strong sentences,

End of Year						

they produced sentences like “I am going to
walk the dog around the school tomorrow
morning before school” without help from
me. I was in shock—nearly to the point of
tears. Last year, I would have accepted “I
am going to walk the dog.” This year, we are
striving for more.
For more advanced students, the idea
was similar. Have the students work individually first to develop a strong paragraph.
Give the students a picture, a video, etc.
about which to write. Have them work individually first to create an opening sentence
for the paragraph to describe the picture/
video/etc. Then, in groups, have them pick
the sentence that they like the best—keeping in mind “does this sentence answer at
least three questions?” Then, individually,
have them write the closing sentence and
then work together to pick the best one.
This process continues until each student
has written the paragraph. Personally, I
think that this is brilliant because the students are learning from each other, but they
are given the time to work individually first.
The 2016 ACTFL Convention has already improved my teaching immensely,
and I feel so much more confident in myself
as an educator, and I cannot wait to continue to improve. The presenters at the convention truly provided me with the tools
to make such improvements. I had a blast,
and I cannot wait to learn more at the next
convention.

Kathleen Terry
As a new teacher, I was really looking
forward to attending the ACTFL Convention this fall. I knew it would be a great
opportunity for growth. Even with that
anticipation, I was still caught by surprise.
There were thousands of language teachers
gathered together with the common purpose of wanting to improve how we teach
and reach our students. Throughout the
convention I met so many teachers from
my state and beyond who were willing to
converse, share ideas, suggestions, materials, and websites. By the end of Thursday
I had made arrangements for a future observation.
I have to admit, there aren’t many people in today’s culture to whom I grant celebrity status. I reserve that standing for a
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Understanding Learning Styles And
Teaching Styles to Improve L2 Teaching
by Marcel LaVergne Ed.D.

I see and I forget.
I hear and I remember.
I do and I understand.
Confucius
Successful teachers are aware of the
role that the senses play in the learning process. The more senses involved, the better the learning. This article, a follow-up
to the one that I wrote in the 2014 Spring
Edition of the MaFLA Newsletter entitled
“Incorporating Multiple Intelligences into
the Teaching of Foreign Languages” is an
attempt to illustrate that the common onesize-fits all approach so prevalent in our
classrooms is the least effective teaching
style by offering examples of learning activities based on those sensory modalities
of learning as exemplified by the Modalities Chart and the Learning Pyramid.

3.
4.

Tactile: learn through moving, doing, touching
Social: learn through interaction with other people

Although no one style exists alone, every person favors one style over the others. At
a very young age, before the advent of television, I used to listen to radio broadcasts such
as The Shadow, Amos and Andy, Gangbusters, and The Fat Man. I had to pay attention to
understand the content and consequently dependant on my auditory skill I developed my
ability to listen. My children, on the other hand, developed the visual style of learning
because the television had replaced the radio as the source of their programs. As I learned
through my ears, they learned through their eyes.
Effective teachers take into consideration that not everyone learns the same way and
must plan activities that help all students succeed. Teachers who favor one learning style
over another inadvertently make it difficult for all the students to succeed. The modalities
chart (1) below illustrates how much people remember after two weeks depending on the
senses used in the learning.
Modalities

What percentage do you remember after two weeks?
90
80
70
60

Learning Styles

50

It is commonly accepted that the following styles are in play in the learning process:
1. Visual: learn through seeing
2. Auditory: learn through listening

30

40

Percentages

20
10
0
Read

Hear

See

Hear/See

Read/Say Read/Say/Do

Perspectives On Impact – Three Voices (conc.)
select few, including teachers. Since I was
a kid I have always viewed teachers with a
sense of awe and regard. At ACTFL I was in
that familiar mindset, being in awe at those
around me. I was thrilled to take a full-day
workshop on standards-based unit design
with Donna Clementi and Laura Terrill. I
felt like a fanatic in the audience during the
T.O.Y. award ceremony. I held back from
calling out to Greg Duncan and Thomas
Sauer when I noticed them in a crowded
session or hallway. I listened to and noticed those teachers who traveled from all
over the country to present and attend the
hundreds of sessions that were offered. I
felt so privileged to be part of the experience and to be associated with such quality
professionals. These are my models. I want
to be more like those educators I spent time
with in Boston. What a fabulous group of
professionals from which to learn!
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In addition to attending the full-day
conference Thursday, I attended some
wonderful sessions during the convention. I chose some sessions that dealt
with ideas for activities that improve
student engagement and fluency, using
cultural realia to increase interpersonal
communication, how to build up spontaneous communication, how to stay in
the target language, making human connections between our students and those
from other cultures, how to creatively
use music in our classrooms, and what
makes a cool IPA. I listened, I took notes,
I spoke with fellow attendees, I thought
and I thought, and I thought some more.
I reflected on my practices as a teacher
and put myself in the shoes of my students. What am I doing? What are they
seeing, feeling, learning, thinking? This
reflection has not stopped.

Without exaggeration, in these two
weeks since the convention, every morning
I find myself thinking of how to implement
another new idea in my classes before I’ve
even turned off my alarm (or opened my
eyes for that matter.) By the end of the day,
I’m eagerly trying to carve out more time to
revisit my notes and the texts I purchased at
the convention. I carry them with me daily
in hopes of having a few minutes to consult them during lunch or in the afternoons
between meetings, appointments and the
like. It’s very much the same feeling I get
when I’m reading a good book…I just can’t
wait to get back to it and find out more of
the story. The great thing about this story
is that the author’s pen has been handed
to me and I am in control of the ending. I
think this story will be a long one, and I can
promise a fantastic ending!
Thank you ACTFL!
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Understanding Learning Styles And
Teaching Styles to Improve L2 Teaching
by Marcel LaVergne Ed.D.

That chart demonstrates that the modalities read, hear, see, and hear/see are the least
effective in helping one to remember because there is no active involvement on the part
of the person who is basically passive. However, those modalities where there is active
involvement, i.e., read/say and read/say/do are the most effective. Teachers need therefore
to make sure that students are actively engaged.

Teaching Styles
The Learning Pyramid (2) as shown below confirms the information given in the
modalities chart. The traditionally passive methods, i.e., lecture, reading, audio-visual,
and demonstration, have the worst 24 hour retention rates and those methods such as discussion groups, practice by doing, and teach others/immediate use have the best 24 hour
retention rates because the students are actively involved in those processes.

to drastically change our teaching methodology, i.e., teachers need to be facilitators of learning more than be dispensers
of information. This is especially crucial
in foreign language teaching where the
goal is active communication in L2, i.e.
knowing how, when, and why to say what
to whom.

Application
Although it is important to focus on
the development of each modality, i.e.
planning activities that involve hearing, or
seeing, or reading, lesson plans must include activities that incorporate saying and
doing as an ultimate goal as the following
lesson plan illustrates:

My Family
Objective: The students will be able
to describe orally and in writing their own
family to the class. This lesson is intended
for beginning classes. It is written in English for the purposes of this article. Using a
family tree (3) such as this one, the teacher
will conduct the following activities to present the vocabulary of the family:
In the top four layers of the pyramid, three of them, i.e., lecture,
audio-visual, and demonstration, are teacher-directed activities in
which the students are mostly hearing and seeing. The bottom three
layers, i.e., discussion groups, practice by doing, and teach others/
immediate use, represent activities in which the students are saying and doing. If teachers assigned audio-visual and demonstration
projects to the students to perform, they would therefore add the
say and do modalities to the activity and most likely increase the
retention rate.
Sadly, many of my graduate courses involved listening to a professor lecturing and my jotting down whatever information I could.
Whatever learning I got came later at home when I reviewed my
notes. I quickly forgot much of the material as soon as the test was
over. On the other hand, I retained so much more of the material from
those courses where the professors engaged us in discussion groups, cooperative learning
activities, student-directed demonstrations, and teach others what I learned type of activities. It is clear that activity is more successful in improving retention rates than passivity.
Once again teachers need to make sure that students are active.
Because both charts illustrate the retention rates on a short term basis, i.e., after
24 hours and after two weeks, it is imperative that teachers make sure that activity becomes the catchword in lesson planning if the goal is long term retention. If the statement “People forget 90% of everything they learned in high school” is true, we need
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1) Hearing:
a. Teacher points to the family tree and
says “Robert is the father…Yvonne
is the mother… the brother…the
sister…the son… the daughter…
the uncle, etc. The students simply
listen. They do not say any of the
words aloud.
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2)

3)

4)

5)

b. The teacher points to Robert and
asks “Is Robert the father?” or
points to Robert and asks “Is Robert
the brother?” The students answer
yes or no accordingly. Again the
students do not say anything except
yes or no.
c. Based on the family tree, the teacher
conducts a true/false activity with the
class, e.g., Colette is Pauline’s sister….Paul is Colette’s brother…etc.”
Hearing/Seeing
a. The teacher projects a transparency
of the family tree with the names of
each person listed. The teacher then
says at random the vocabulary of the
family and the students write down
the name of that family member.
Hearing/Seeing/Reading
a. The teacher gives a copy of the
family tree to each student with the
names of each person listed. The
teacher then says at random the
names of each person on the family tree and the students circle on
the sheet they received the correct
family word that corresponds to the
name they heard.
Seeing/Saying
a. The teacher projects a transparency of
the family tree with the names of each
person listed. The teacher then says at
random a name on the family tree and
the students say aloud the family word
that corresponds to that name.
Reading/Saying
a. The teacher projects a transparency
of the family tree with the names
listed. Each student receives a sheet
of paper with a list of family words,
such as “the daughter…the aunt…
the grandmother…etc.” and the student pairs the name with the word.
Example: the daughter
The student says:
Margot is Robert and Yvonne’s
daughter.
Colette is Gauthier and Pauline’s daughter.
Yvonne is Bertrand and Sylvie’s
daughter.
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6) Reading/Doing
a. Students will read a paragraph about
someone’s family and create the
family tree of that person. Example:
I have two sisters, Anne and Monique,
and one brother Paul. My father Bob
has two brothers: Marc and Chris.
His father’s parents are Andrew and
Emily. My mother’s name is Alice
and she has one sister my Aunt Ashley who is married to John and they
have a daughter, my cousin Lisa. My
Uncle Marc’s wife is Becky and their
son is Michael. Chris is not married.
My maternal grandfather is Zachary
and his wife is Jeanne.
7) Doing
a. Each student must create a visual
representing his/her family tree.
8) Saying/Doing
a. Meeting in small groups, each student must present his/her family tree.
9) Writing/Doing
a. Each student will write a paragraph
describing his/her family.
The family tree can also be expanded
to include the age, the physical description,
the professions, the character, and personality of the family members.

Conclusion
The senses play an important role in
the learning process. L2 teachers need to
be aware of the retention rate of learning
depending on the senses used as illustrated
by the Modalities Chart and the Learning
Pyramid. When lesson plans provide for
active participation rather than passive
exercises, there is a better chance for long
term retention.
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Advocacy Update
MaFLA Booth At ACTFL
The MaFLA Booth in the Exhibit Hall
of the ACTFL Annual Convention was bustling with activity throughout the convention. MaFLA members, MaFLA friends
and curious attendees all stopped by to
visit, see what we had to offer and pick up
one of the various fun MaFLA gifties that
we were giving away!
We gave away notecards featuring
student poster contest winners as well as
luggage tags that stated: “Keep Calm and
Learn a Foreign Language,” and a variety of
other fun things as well as pamphlets, fliers
and informational brochures that, for the
most part, can be found at our “Promote
Your Program” page under Advocacy here:
http://mafla.org/advocacy-2/everyday-advocacy/.
Many attendees had their photos taken
at the booth and were provided with the article script to submit with the photo in their
district newspaper about their conference
attendance. It is not often that ACTFL is
in our backyard and we can take advantage
of the great number of sessions, workshops
and events from presenters and exhibitors
from around the world!
A highlight at the MaFLA Booth was
information about our ongoing pilot of the
Seal of Biliteracy in MA. The pilot, now
in its second year is taking place in a variety of program types, transitional bilingual
education, two-way bilingual, immersion,
and traditional world language programs
with and without elementary components.
We distributed information about the pilot
which can be found here: www.languageopportunity.org as well as cool “I support
the Seal of Biliteracy” stickers for your
classroom, car or office.
Congratulations to the winners of our
raffles over the course of the three days of
the convention. Five MaFLA members
won an Amazon gift card: Jenene Allison,
Karen Fairbrother, Colleen Calas, Diana
Fiori and Kerryn Frazier!

Seal Of Biliteracy Update

Submitted by Nicole Sherf, MaFLA Advocacy Coordinator
MaFLA has done an amazing amount of advocacy and outreach over the past four
years about the Seal of Biliteracy to push to pass Seal of Biliteracy legislation in MA. We
think that this could be the most important movement in which our profession has been
involved and could have profound impact on programming across the state and the nation. For those who do not know, a Seal of Biliteracy is a national movement to reward
students for attaining a functional level of biliteracy in English and another language.
Almost half the states have already enacted legislation since CA became the first to do so
in 2011. It is literally sweeping the nation! You can see a map of states with the passed
legislation as well as other information at www.sealofbiliteracy.org.
We in MA are currently in the last month of the second two-year legislative session
in which we have advocated to pass Seal of Biliteracy legislation. Thousands of messages
have been sent by MaFLA members to legislators over the past two years and now we
are waiting for the legislation to be passed. We have two bills in play; a stand-alone Seal
of Biliteracy bill, and a bill which includes the Seal provision with a list of other supports for ELL students including dual language programming as an option for districts.
This second bill, called the Language Opportunity for Our Kids or the LOOK bill, has
unanimously passed the Joint Committee on Education and the Joint Committee on
Ways and Means, and we are waiting for the full vote of the House and the Senate. We
remain very hopeful that one or the other of the bills will be passed prior to the end of
the legislative session.
While we wait for the legislature to take action, we are currently in our second
year of the Seal Pilot in MA. MaFLA, working with MABE and MATSOL under the
Language Opportunity Coalition, has organized a Seal Workgroup to create resources
and a process for implementation. In 2015-16, more than 300 Seals were awarded in 8
districts, and in 2016-17 the number of districts participating in the pilot has multiplied.
We are holding monthly Seal Gotomeetings to hammer out details and come up with
agreed upon answers to some of our Frequently Asked Questions. We are documenting
everything and are making it available to interested districts at www.languageopportunity.org where it is also possible to join the Google Group.
Please stay tuned! We will be shouting the good news from the rooftops when the
legislation passes and we want you to be the first to hear it!

If you think you’re too small to have an impact, try going to bed with a mosquito.
Anita Roddick
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MaFLA Student Video Contest
Theme
Languages Transform Individuals into Communities
Premise
In the state of Massachusetts, students need to demonstrate the ability to use technology for the purpose of communication, collaboration,
creativity, and innovation. Consequently, through the use of a variety of media formats students develop technology skills that enable them to
communicate effectively, to multiple audiences, a variety of information and ideas to satisfy both foreign language and technology standards.

Summary
Video production is a method of communication that is more and more used and it allows anyone to create video files and post them to
the Internet for others to download and view at any time. MaFLA is pleased to offer an exciting opportunity for all students in the public
and private schools in Massachusetts to participate in a video contest.

Contest Specifics, Categories, and Prizes
All foreign language teachers of Massachusetts are invited to get their students involved in celebrating the 2016 theme.
In a two-minute video, students will have the opportunity to demonstrate in English or a foreign language, how they understand and interpret the current theme in order to raise awareness of the role that foreign languages play nationally and internationally.
Students may be entered in one of three specific categories corresponding to their grade level.
Category 1: Elementary School – Students enrolled in K through grade 5
Category 2: Middle School – Students enrolled in grades 6-8
Category 3: High School – Students enrolled in grades 9-12
In order to enter the contest teachers who are members in good standing with MaFLA can mail only one entry per category to Jeanne
O’Hearn, Contest Chair. Only the first 15 entries will be considered in each category.
Please note: Students should only submit their own original work (no copyrighted material should be included).

List of suggested activities for all categories:
• a speech/soliloquy/address
• a poem,
• a song (raps included),

• an advertisement,
• a public service announcement,
• a skit,

• other

The contest will take place during Foreign Language Week in March 2017. It will begin on March 1, 2017. The submission deadline is
March 15, 2015.
A MaFLA committee will select one winner in each of the three categories. The prize for the winner in each category will be $50.00
awarded to the student creator of the video (to be split if there are 2 students). The videos of the winners, and up to two runners-up from
each category, may be showcased in an area of the MaFLA website.

Submission Guidelines - Submissions that do not meet these guidelines will not be considered
1.
2.
3.
4.

Participation is limited to students attending public or private schools who are enrolled in a Pre-K–12 foreign language class at the
time of submission.
The total video length is not to exceed two minutes in English or the foreign language.
A maximum of 2 students can perform on one video entry.
Participating teachers need to fill out and mail or email the Contest Entry Form to the contest chair Jeanne O’Hearn. Mailing
instructions can be found on the entry form.

Judging Criteria - videos in all 3 categories will be judged on the following criteria:
1.
2.
3.
4.

Content: Is the audio/video clip engaging and appropriate to the theme of the contest?
Creativity: Is the message innovative and creative?
Execution: Is the use of technology effective and appropriate?
Effect: Was the overall effect achieved in communicating to the audience?
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MaFLA Video Contest Entry Form
Please submit this form along with your video and mail to the address indicated below. Mail videos and forms together in
a single package. Please use a separate entry form for each video submitted.
#1. General Information: (please type or print legibly)
School:___________________________________________________

School Phone #: (____)_____________

School Address: (street)________________________________________________________________________
(city/town)____________________________________________

(zip) __________________

Superintendent’s Name: ________________________________ Principal’s Name: ____________________________________
Superintendent’s Address: __________________________________________________________________________________

#2. Entrants’ and Teachers’ Information: (please type or print legibly)
Student’s Name				

Grade

Language and level(s) enrolled for 2016-2017

1. _____________________________________________ _________ ________________________________________________
2. _____________________________________________ _________ ________________________________________________
Teacher’s Name:_______________________________________________________

Dues Paid through ____________________

Teacher’s Email:_______________________________________________________

Release
I, the undersigned, hereby grant permission for my/my child’s video entry to be used and posted on the MaFLA web site. I understand
that the videos of finalists and winners are to be archived in a public area on this web site to promote the teaching and learning of world
languages. The video shall be used for educational purposes only.
I hereby release MaFLA, their agents, personnel, directors, and officers from any claims or liability regarding any use that may be made
of the video in accordance with this consent and release.
Student Name: (please print) _____________________________________________________
Student Signature (18 or Older): _________________________________________
NOTE: by signing above, student attests that he/she is 18 years of age or older.

Date: ___________________

Parent/Guardian Name (please print): _____________________________________
Signature of Parent/Guardian: __________________________________________
(required if student is under 18)

Mail your completed application to:

Date: ___________________

Carlos-Luis Brown
Click on link above to email Carlos and request mailing address.

Entries must be postmarked by March 15, 2017

End of Year						

			

27

MaFLA Poster/Essay Contest Rules
THEME:
DEADLINE:

Languages Transform Individuals into Communities
Postmarked by March 15, 2017. NOTE: MaFLA will begin accepting entries March 1, 2017.

GENERAL RULES CHECKLIST
____
____
____
____
____

Each entry must be an original work of a current foreign language student (including students enrolled in an ESL class) whose
teacher is currently a MaFLA member. No group entries will be accepted.
LIMIT: 5 (five) entries per contest per school.
Teachers must submit the official entry form on the following page with their entries.
Teachers are required to put the requested information on the back of the poster/essay. (See next page)
All entries become the property of MaFLA.

Poster Checklist

Essay Checklist

____ All posters must incorporate the exact wording of the theme.
____ Posters must measure the standard poster size of 22” x 28” &
have a flat surface with no moving parts. No three-dimensional posters will be accepted
____ Use lightweight poster material. Posters should be mailed in
a 3” or larger tube.
____ Paints, markers, pencils, crayons, inks, gel pens may be used.
Glitter, glue, charcoals, or tape on the front of the poster will
not be accepted nor will computer generated posters.
____ Illustrations must be used in addition to words and must be
relevant to the theme.
____ There must be a two-inch margin on all sides free of design
and/or lettering.
____ No copyrighted figures such as Snoopy, Disney characters,
Family Guy, Simpsons etc. may be used.

___ Essays must be written in English.
___ Essays must state theme and content must be relevant to
the theme.
___ Teacher must scan and submit a completed copy of the
official entry form, including the required item identification information, with each entry.
___ Essays must have a title, be typed/word processed (12
point Times New Roman font), double spaced.
___ No identifying marks are allowed on the face of the essay.
___ If outside sources are used they must be cited appropriately.
___ All entries must be scanned to pdf files and emailed to Stuart Gamble at the address below.

ESSAY LENGTH - By Division
• Grades K-5: Maximum 150 words
• Grades 6-8: Maximum 250 words
• Grades 9-12: Maximum 350 words

PLEASE NOTE: Any posters that do not
meet all of the criteria will be disqualified.
Poster information contact:
Teresa Benedetti

Judging Criteria Checklist
Posters
Essays
¾¾ Visual impact, overall appealing effect
¾¾ Theme relevance
¾¾ Neatness
¾¾ Originality
¾¾ Accuracy

¾¾
¾¾
¾¾
¾¾
¾¾

Essay information contact:

Theme relevance
Clarity of thought
Organization of ideas
Creativity
Overall impact of
message

Sarah Moghtader

Prize Information:
• One poster will be selected as Poster of the Year; artist will receive a check for $50.00; poster will be displayed at the MaFLA
Conference.
• One essay will be selected as Essay of the Year; author will receive a check for $50.00; essay will be featured at the MaFLA Conference.
• There will be only one winner per division. (grades K-5, grades 6-8, and grades 9-12) For the division producing the Poster of
the Year and the Essay of the Year no division award will be given.
• Division winners for the essay and poster contest will receive a check for $25.00. These awards may be presented by a MaFLA
Board Member at the student’s school awards ceremony in the spring.
• Several honorable mention posters and essays will be selected and featured at the MaFLA Fall Conference.
• All entrants will receive a certificate of participation.
• A letter of appreciation will be sent to all MaFLA members whose students participate in the contests. In addition, letters of appreciation will be sent to the principal and superintendent of participating schools.
• Winners will be posted on mafla.org. Certificates and acknowledgements will be sent out at a later date.
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MaFLA Poster/Essay Contest Entry Form
Please submit this form (make a separate copy for each contest) along with your 5(maximum) posters and/or essays and mail each to
the appropriate person at the address indicated below. Mail posters and forms together in a 3” (or larger) diameter tube.

#1. General Information: (please type or print legibly)
School:___________________________________________________

School Phone #: (____)_____________

School Address: (street)_______________________________________________________________
(city/town)_______________________________________(zip) __________________
Superintendent’s Name: ____________________________ Principal’s Name: ________________________________
Superintendent’s Address: __________________________________________________________________________________

#2. Entrants’ and Teachers’ Information: (please type or print legibly)
Student’s Name				

Grade		

Teacher’s Name/dues paid through		

1. _____________________________________________ _________ ________________________________________________
2. _____________________________________________ _________ ________________________________________________
3. _____________________________________________ _________ ________________________________________________
4. _____________________________________________ _________ ________________________________________________
5. _____________________________________________ _________ ________________________________________________

#3. Item Identification: (Photocopy the form below, fill it out and attach it to the back of each essay and poster)
Student’s Name:_______________________________________________________ Grade:____________________
Language:__________________________ Level:________ School:________________________________________
School Address:_________________________________________________________________________________
School Phone #: (_____)______________________ Teacher’s Name:______________________________________
Teacher’s Email: __________________________________________

Deadline for both contests is March 15, 2017
NOTE: Only five entries per school (in each contest)

Send Posters to:
Teresa Benedetti
Click on the link above to email Teresa
and request mailing address

Send Essays to:
Sarah Moghtader
Click on the link above to email Sarah
and request mailing adddress

End of Year						
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How has participation in the ACTFL
Conference impacted your practice?
My takeaway has been a better understanding of moving
towards creating a proficiency-based learning environment
where skills are assessed and students define themselves by abilities rather than grades. I’m trying to re-think the way I assess
students and how I can create more interpersonal speaking opportunities and encourage more spontaneous speaking from students. It is changing my whole mindset and was helpful to hear
from other language teachers about the activities they create and
the challenges they face on a daily basis.
Kate McGonnagle,
French teacher, West Middle School

Send YOUR contribution to the next issue to:
Ronie R. Webster ronie@mafla.org
41 Glenn Drive
Wilbraham, MA 01095
Phone 413.596.9284
Deadline for the Winter Issue is Jan. 5

